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Abstract. 

It has been two years since Indonesia and other countries globally went through an abrupt change due to the 
pandemic covid 19 in educational delivery experiencing online learning to blended learning. To respond to the 
shift, practitioners and researchers conducted several studies on the implementation and effectiveness of blended 
learning in many subject areas, especially in the EFL context. However, it is still obscure find out the study which 
leads to the direct effect of how blended learning can create a smart learning environment as well as spur self-
independent learning. To fill this void, therefore, this study aims at investigating how EFL teachers harness 
blended learning to create a smart learning environment and self-independent learning for students. To get the 
data, researchers employed a mix-method approach by using a survey with 18 items and ten items for an open 

structured questionnaire, then analyzed the data by using descriptive and thematic analysis. The findings of this 
study reported that EFL Teachers perceived well that in blended learning, not only does the technology used as 
the instrument deliver materials but it also can be used to accelerate English proficiency by providing a rich-
exposure milieu, cosy interactions and meaningful tasks while learning. In addition, this study implies that EFL 
teachers should always be inclusive toward the rapid changing of technology and willing to adjust regardless of 
the learners' diversity and ensure the learning autonomy for learners. 
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I. INTRODUCTION 

Pandemic time and post-pandemic time make many educational practitioners and researchers pay 

attention to the study of online learning and offline learning in the meantime [1]. In Indonesia, in particular, 

the ministry of education emphasizes using online applications while carrying on face-to-face learning. A 

number of studies have been conducted, and a number of evaluations is also done to ensure the system of 

delivery can be run in the instructional process ([2]–[4]). Google Classroom, flip learning, moodle, and 

MOOC are some of the learning management systems which have been used in classroom activities up to 

now ([5]–[7]).The learning environment has very much to do with conditions constructed for teaching and 

learning in specific areas, such as school and classroom space [8]. It is elucidated by [9]that the learning 

environment can be taken place in a vacuum space; there must be any interaction among the interrelated 

components, which consist of physical components and human components. This way, it can be specified 

that elements involve teachers, students, content learning process, and learning situation ([10], [11]). 

Nowadays, as with the development of milieu to nurture the learning process, an updated and well-adjusted 

environment is so much required especially when it is based on the learners' background today as generations 

which constantly evolve dynamically. Following the changes, a smart learning environment (SLE) comes 

with the notion understood by the previous common definition where the technological tools take their part 

to cultivate and produce knowledge [12]. [12] uncovers the concept of a smart learning environment, for its 

essence is not merely associated with tools because when it is defined as it does and leaves the other 

components in a static way, the transformation of a smart learning environment can not happen.  

He further argued in one of the categories of SLE that proposed all elements, such as people, tools, 

systems, and structure, should enable the learning itself, not prevent it; that is why hegemonizing them can 

make itself a smart environment [13]. Globally, it is common to see that face-to-face learning dominates the 

delivery in the classroom environment. Not only that, the involvement of technology as the media is one of 

the marking landscapes that fill the classroom interactions while transferring knowledge. It can also be said 

that technology integration is more frequent can be said one which can build a smart learning environment. 

As with the more advanced environment of learning, blended learning comes with offering learning not only 

conducted through face to face but also through online learning ( [14][15][2]).[16] argued that despite those 
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massive of technological adoptions in the instructional landscape, there are still many challenges faced both 

by teachers and also students in absorbing the knowledge, starting from the instability of internet connection, 

lack of skills of the teachers in operating the technology applications, the claim from students who feel not 

comfortable staring the computer in the long run, the feeling of learning lost. In addition, many teachers have 

a misperception about blended learning, which deems that if the technology exists in the classroom meaning 

that blended learning has been carried well without considering the effectiveness of pursuing the learning 

aims.Blended learning actually has been getting the attention by several researchers since 2010s ([17]–[20]). 

However, the series of seminal studies in the Indonesia context has just reported that blended learning is a 

matter of how teachers can use technology in the classroom setting, not discuss a lot of the value of 

mandatory principles that should be present in the interplay due to the fact that the opportunities to well 

integrate technology and content in the classroom are not massively distributed, the enactment of blended 

learning is not fully doable; it can be caused by the less use of new applications which are assumed not quite 

needed yet in the setting of face-to-face activity.  

Not until the pandemic comes, many technology trainers, EFL and non-EFL educators feel the 

serious need for knowledge of technology to make them easier to teach during online learning ([21][22]).It is 

expected that through blended learning, learners can get comprehensive experiences which can take them to 

content knowledge mastery as well as get the desired skills quickly and meaningfully. In this regard, students 

can feel meaningful if the learning is more personalized and contextualized, where the knowledge is sought 

through discovery in a lens of constructivism. In other words, as they count on their self-reflection and self-

discovery to find the knowledge and sediment the skills, self-independent learning plays a central role in this 

process, and it is powerful to drive the learning [23]. Since blended learning automates a smart learning 

environment, [24] acknowledged that blended learning also could be a learning mode to promote 

autonomous learning so that having been exposed to the greater potential of delivery, it needs persistent 

effort to coin the learning of language to obtain proficiency in both ESL or EFL context as this endeavor is 

supported by [25], [26] and [25]. Previous studies have been conducted by several researchers. However, 

only a few studies in this area address that blended learning can be an impetus for creating a smart learning 

environment and making the learner have self-independent learning. Hence, to fill the void, this study aims at 

investigating whether blended learning can be a path to create a good learning environment and to gauge 

autonomous learners. 

 

II.  METHODS  

This research employed the mixed method approach [27], in which the quantitative data was 

obtained through a Likert scale survey and qualitative data was gained through an open-ended questionnaire. 

The quantitative data were analyzed by using descriptive analysis, where the mean and percentages of 

respondents were reported, while the qualitative data were analyzed by using thematic analysis, where the 

data was sorted, codified, displayed and presented based on the themes categorized [28]. 

This study involved 35 EFL Inservice teachers in South Kalimantan who became members of 

MGMP in Junior High Schools in two different regencies, MGMP SMP Tabalong and MGMP Barito Kuala. 

Before collecting the data, they were given informed consent to be the participants of this study.To collect 

quantitative data, researchers used a Likert Scale consisting of 18 statements with four choices that 

participants should choose; strongly disagree, disagree, agree, and strongly agree. While collecting the 

qualitative data, the researcher used ten open-ended questionnaires to validate the choices that they made and 

generate findings that emphasized highlighting theory for the practice of blended learning. 

 

III.  RESULT AND DISCUSSION  

Blended Learning as the Medium and Principle of Approach to Instruction 

Blended learning is not only meant as the involvement of technology in classroom activities but it is 

also seen in the design of the interactional plan and decisions made by teachers. In this regard, the EFL 

teachers manifest the principle in specific ways in which the technical use of the approach is visibly curated. 
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Fig  1. In designing blended learning, the teachers lead the students to understand learning  

materials and validate the proper thought the students possess 

In the chart, it can be seen around 52.8% of EFL teachers representing the highest choice in the chart 

agreed that what they must do in the context of Blended learning is to guide the students' understanding and 

show what students have obtained is based on a reliable concept in the materials distributed. 33.3% of the 

teachers approved of the importance of the role to carry on. Only 11.1% said disagree, and 2.8% who uttered 

strongly disagree. 

 

 

 

 

 

 

Fig 2.In putting blended instruction into practice, teachers provide  

meaningful learning in the classroom 

This chart reported that the majority of EFL teachers, 63.9%, strongly agreed that the class should be 

managed meaningfully. In addition, 36.1% approved of the condition to make the course more meaningful, 

while none denied this concept. 

 

 

 

 

 

 

Fig 3.In blended learning, engaging and exciting lessons should be available 

This chart reported that 52.8% of EFL teachers strongly agreed and 47.2% that teachers should 

provide engaging and interesting learning for their students either online or face-to-face mode of delivery. 

On the other hand, none of them stated either disagreed or strongly disagreed. 

 

 

 

 

 

 

 

Fig 4.In blended instruction, it is good to give rapid or immediate feedback to students in  

the learning phase, both in the classroom and outside the classroom. 

In this chart, most teachers decided to agree with 61.1% upon the notion that teachers give rapid 

responses during or after instruction, while 38.9% strongly support the idea. In order words, the EFL 

teachers put more emphasis on providing feedback to that the learning progress can be taken place and 

monitored at the moment. Moreover, in this case, none of them disapproved of giving their students 

immediate feedback. 
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Fig 5.In blended instruction, teachers give the freedom for students to deliver  

opinions while the learning process 

This chart illustrated that most teachers (66.7%) strongly agreed that students should be given ample 

opportunities to provide an opinion in class in a discussion activity for student-to-student interaction or in 

student-teacher interaction. In the meantime, the number of teachers 33.3% voted to agree with the concept 

of giving freedom of speech or have a voice to show the sediment of knowledge they already have. 

Furthermore, none of the teachers showed the negative spectrum with this statement. 

 

 

 

 

 

 

Fig 6.Self-independent learning has been provided to enable students learn anywhere they want  

and explore materials provided structurally by teachers 

Regarding the concept of independent learning, most teachers (55.6%) strongly agreed that they 

make students to have freer learning nuance to explore both structured and unstructured material given. In 

addition, the other group of teachers (44.4%) also agreed that they ensure the learning choices for students to 

access information whenever resources are available and not solely on those being provided in the classroom 

setting. It was interesting to see that none of the teachers disagreed with this concept. 

 

 

 

 

 

 

 

Fig 7.Self-independent learning that teachers have created encourages collaborative  

learning rather than individuals  

This chart showcased that 44.4% of teachers agreed that self-independent learning emphasizes a 

collaborative way of learning rather than an individual way of learning. At the same time, 33.3% of teachers 

strongly agreed that collaborative learning is the face of self-independent learning. However, as much as 

11.1% for those who strongly disagreed and the same number also for 11.1 in the other groups of teachers 

shared the same opinion. 

 

 

 

 

 

 

 

 

Fig 8. Self-independent learning initiated by teachers is central to students 
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This chart showed that most teachers (66.7%) strongly agreed that the centre for learning in the 

classroom focuses on students. In addition, 33.3% of teachers agreed that students are the heart of classroom 

activities. It is noticeable that none of them refused to acknowledge that students are the reason for designing 

the teaching and learning process. 

 

 

 

 

 

 

 

Fig 9. Self-independent learning initiated by teachers placed the balancing role for teachers as  

facilitators and students as the centre for doing the activity 

This chart revealed that most teachers (58.3%) strongly agreed that in self-independent learning that 

the role of a teacher as manager and students as the learning centre should be balanced. In a similar voice, 

36.1% of the teachers agreed with the notion. However, 2.8 % of a group of teachers strongly disagreed, and 

the same percentage of teachers also disagreed with the notion. 

 

 

 

 

 

 

Fig 10. Self-independent learning assigned by teachers makes students more motivated as students  

can decide on learning patterns suited to their learning style 

This chart reported that 58, 3% of the teachers strongly agreed that with self-independent learning, 

the learning would be more motivating because they could decide the study pattern in which they can adjust 

learning way which suitable for material absorption. In the meantime, 41.7% of the teachers agreed with the 

notion raised. However, none of the teachers disapproved of the concept. 

 

 

 

 

 

 

 

Fig 11. Teachers provide reflection space and improvement in self-independent learning 

This chart informed that 58.3% agreed that teachers should be able to provide a reflective space for 

students and should also provide a self-learning process. In the meantime, 38.9% strongly agreed with the 

notion. However, 2.8% disagreed with the thought, and none of the teachers chose strongly disagreed with 

this issue. 

 

 

 

 

 

 

 

Fig 12. Self-independent learning that teachers had created consist of phases such as planning, self-

monitoring, guideline and work pace, and evaluation 
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 In this process, 58.3% of the EFL teachers agreed, and 38.9% strongly agreed that in the concept of 

self-independent learning that the program, students were expected to experience a phased process, self-

monitoring and immediate control over work to carry out an evaluation to be done. While only 2.8% 

disagreed with the process, and none of them strongly disagreed with the concept. 

Instilling the Notions of Smart Learning Environment to Instructional Design  

 

 

 

 

 

 

 

Fig 13. A smart learning environment allows students to synthesize knowledge which has  

been taken from any resources by themselves 

This chart reported that 58.3% of EFL teachers strongly agreed and 38.9% agreed that the blended 

learning delivery mode which allows students to open access to information and enables them to modify the 

knowledge suited to the learning goal can establish a smart learning environment. On the other hand, only 

2.8 % disagreed, and none of them strongly disagreed with the notion. 

 

 

 

 

 

 

 

 

 

 

 

Fig 14. Maintaining and utilizing the students' characteristics to support the related content  

knowledge to construct a smart learning environment 

This chart illustrated that almost the majority of EFL teachers (55.6%) strongly disagreed, and 

44.4% of the teachers agreed with the thought of keeping and using the students' characteristics can support 

to create a smart learning environment. In addition, none of them disagreed and strongly disagreed with it. 

 

 

 

 

 

 

 

 

Fig 15. Smart Learning Environment make teachers acknowledge the current  

situation in which students are in need of help 

This chart reported that 55.6% of EFL teachers strongly agreed and 44.4% of them agreed that the 

situation where they know when the students need help to learn can make a smart learning environment. 

While none of them posed strongly disagreed and agreed. 
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Fig 16. Smart learning environment make teachers give meaningful feedback immediately based  

on types of assignment and students' characteristics 

This chart reported that 52.8% of EFL teachers agreed and 47.2% strongly agreed that it is central 

for them to give students meaningful and punctual feedback, leading to the establishment of a Smart 

Learning Environment. In the meantime, none refused to that notion while giving instruction to students. 

Having been exposed to the finding, it can be summarized that to better create a smart learning environment, 

teachers believed that meaningful and immediate feedback given would be an essential component that must 

exist in that milieu. 

 

 

 

 

 

 

 

 

 

Fig 17. Smart Learning Environment is not always related to technology 

This chart visualized that even though there is a small number of EFL teachers (5.6% for those who 

agreed and strongly agreed) that a Smart Learning Environment must be related to the provision of 

technology, on the other hand, 47.2% of EFL teachers strongly agreed and 41.7% stated they agreed that 

Smart learning environment did not always attach to technology using. 

 

  

 

 

 

 

 

 

Fig 18. Smart Learning Environment creates a learning atmosphere which sustains the balanced  

relationship between Teachers and Students 

This chart described that 52.8% of EFL teachers strongly agreed that Smart Learning Environment 

can occur if there is any balance in the activities designed by teachers. Not only do the activities cantered 

from teachers, but it does also accommodate activities which involve students' interaction to ensure the 

comprehensibility of the material delivered. In this respect, 47,2% of EFL teachers also agreed with the 

aforementioned notion, while none of them had a negative perspective on that concept. 
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Interview Finding 

This interview part is meant to validate finding in the licker scale and to intensify the quality of the 

concept in the context of learning environment, smart learning environment, blended learning and self-

independent learning. Regarding the learning environment, the majority of EFL teachers extended that it 

refers to a place and condition that supports the teaching and learning process, even though some said that it 

has something to do with the learning ecosystem located outside the school. They also said that the learning 

environment is something that can affect learners' attitudes and learners' learning development involved in 

the learning process. It is worth noting also that they perceived that it is a learning environment that can 

facilitate the learners to learn well. At the same time, it is added that the learning environment is not only 

related to the physical appearance where the learners can learn, but it is also more to the feeling that is 

created to support fun, conducive, and flexible to constitute reciprocal communication. From the voices that 

have been uttered above, it can be summarized that the learning environment is meant to facilitate and 

support the learners so that the learning can be taken place as it has been expected and designed in the 

instructional process. With regards to whether the teachers commit to providing that learning environment, 

they put forward that a conducive, fun and well managed can promote and motivate the learners so that it has 

a direct impact on providing a learning state. In this set up, they acknowledge that they have provided such 

facilities as books, media, etc.Furthermore, they need to yield a conducive milieu of learning because it can 

influence the growth mindset of learners at school.  

It can be constituted if class management has been well arranged in addition to ensuring cosy 

nuances in the psychological perspective. It also can be the impetus for mental readiness for students to learn. 

In short, an environment which can be supportive can pave students to be more comprehensible to the aim of 

learning. The supports that EFL teachers give to their students comprise a clean and tidy classroom, 

supportive learning facilities, resources for learning such as books and worksheets, computer or laptop used, 

projectors, smartphone, google classroom, and learning media. At the same time, a more intangible form of 

environment includes classroom management rules, warm communication, and the principles of responsible 

freedom to post opinions and argumentation while learning.Regarding the view of EFL teachers see that 

learners can get a learning environment outside the classroom can be entailed as most of them argue that it 

is very prominent. The reason why they support it is the students can develop interest and talent based on the 

learning characteristic and learning styles add horizon and other related knowledge toward the language they 

learn. Besides, they believe students can learn best if they can acknowledge suitable ways of learning. As a 

consequence, they permit the students to access information or resources of knowledge to promote the 

subject-related knowledge understanding they currently learn. The learning environment can be in the form 

of an outdoor study led by EFL Teachers where the learning activities occurred, adapted and synchronized 

by setup learning objectives.  

The other form could be peer groups among students. In this way, students can explore within their 

similar levels to get knowledge. The other way could be the references of learning resources distributed to 

learners. Lastly, the other means of learning could be a community of knowledge and a community of 

practice handled by professionals or a learning club that students can attend.In connection with the 

knowledge of a smart learning environment (SLE), EFL teachers understand a variety of notions. There is 

one who sees it as the environment which can promote the learning technology fusing the smart learning 

system and its function. There is one who also sees it as the environment which can support the students 

optimally and can level up students' intelligence. The other teachers see SLE as an environment which can 

increase learning and teaching quality. To sum up, even though there are few teachers who define it as a 

situation and environment which sustain effective and interesting learning for students, many of them 

mention that SLE is an environment which can make use of technology while the learning process is taking 

place. Regarding blended learning, EFL teachers looked at the mode delivery in a pretty similar way. They 

said that Blended learning is a method of learning which combine face-to-face learning and distance learning, 

while others mention the fusion of face-to-face and online learning. There also regard that method will join 

the synchronous and asynchronous learning.  
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While there is one teacher who sees blended learning as a system that enables students to access the 

content guided by teachers to be conveyed with a specific time, and sequence, although physically, students 

meet, there are still any media integrated in the instructional design. With regard to making blended SLE 

learning, EFL teachers are optimistic that they can create the situation. One of the ways is by utilizing an 

available learning management system (LSM). In this way, having been designing various learning activities 

in LMS, for example, google classroom and putting multiple resources to learn,  students can access it not 

only in the classroom setting, but it can be accessed outside the classroom anytime and anywhere. With the 

help of technology as the assisted learning tool for students, smart learning can be created where students can 

gradually learn the material from their devices or through instructions from LMS so that they can start to 

take learning quests to fulfil the aims of learning whenever they are ready to that. The other way could via 

vivid instruction made by teachers through digital literacy access such as the use of 1,0 or 2.0 websites. Since 

today there are a lot of applications and interactive website resources, meaningful learning, which is related 

to students' lives contextually, can be learned anytime, and it can be used by EFL teachers to supply 

comprehensive material for their students.  

Most importantly, from this activity, teachers stressed that if the teacher at first hand can teach 

students how to learn best learn independently, students can keep the pace of learning as it is expected. So it 

is essential for teachers to teach students digital literacy in learning language because it can sustain the 

ability to learn autonomously by the condition the teachers should have sufficient knowledge of the 

concept.In the case of whether blended learning can create an environment that can take learners to be more 

autonomous, EFL teachers put forth that they agree in a way when teachers employ innovative learning 

which harnesses educational information and communication technology. Moreover, EFL teachers should 

equip them with various abilities to incorporate technology in teaching language content to ensure effective 

teaching.In addition, autonomous learners can be created in a blended learning environment if students can 

solve the task by using any kind of information spread in digital resources such as blogs, websites, e-books 

or YouTube. In this way, students have considerable opportunities to select and synthesize information that 

meets the requirement of learning objectives by their discovery in a constructivist way. This can be 

successfully managed if there is clear guidance in every material and task in both blended learning modes. 

The Interweaving Roles in The Use of Blended Learning in Creating Smart Learning 

Environment and Self-Independent Learning 

This part will discuss the interplay of whether the blended learning that had been applied by EFL 

teachers can be an impetus and an initial effort to create the learners' autonomy and smart environment. To 

further investigate this research question, there are several themes arising from findings; a learning 

environment which supports learning, the comprehensibility of digital literacy in blended learning and 

designing teaching principles in blended learning to ensure self-independent learning.  

Smart  Learning Environment which Supports Learning 

It is interesting to discuss how an educator sees the learning process. It is common in classroom 

pedagogy that teachers should ensure that in designing instruction, there are vivid learning aims, clear 

pedagogical methods or techniques conducted, materials which meet the goals and skills and also the 

evaluations that will be applied to measure the process [29]. To succeed in the process, a teacher should not 

think that he is the only one who can take students to have a good understanding in learning because if it so, 

the length of time for all students who have different learning styles, and characteristics of learning will be 

longer since teachers should treat them differently.To cope with variability in learners' understanding despite 

their differences, it is crucial for teachers to identify learning environment components [30] and which ones 

can maximize the attainment of students learning in getting the knowledge and skills [30]. In this study, EFL 

teachers argue that not only the physical environment makes students easier to obtain knowledge but 

something intangible that can be more applicable to ensure the students learn. To better accelerate the 

students' attainment to learn the subjects of learning mastery, it needs not only a common environment but it 

is a smarter one to accelerate the process.  
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In this regards, the concept of a smart learning environment takes its role in this digital era (Price, 

2015; Dron, 2018; García-Tudela et al., 2021). Even though teachers some EFL teachers perceive that a 

smart learning environment has something to do with technology and digital devices or application used in 

the classroom, others argue that it is the appropriate principles and treatment while teaching that can affect 

most to the outcome of learning. In this matter, if the learning process happens in a smart learning 

environment where comprehensive inputs are available, the acceleration of learning attainment can be 

initiated well. In learning a language, the role of technology is essential; however, when the dependency on 

technology in the class is viewed can replace the critical components in the learning environment, the 

misconception will not play a crucial role in obtaining effective learning to learn a language in this case. It is 

better to see the exact point where the part of technology can matter most based on the language learning 

principles. For example, because of technology, students have wider opportunities to get involved in an 

iterative learning process in which the possibility of deeper understanding can be assured, and the skills can 

be sharpened and obtained well.  

The Comprehensibility of Digital Literacy in the Blended Learning 

Conducting blended learning needs to know at first-hand, elements which fuse with it. The interplay 

between face-to-face and online learning at first glance will come with great potential to gain learning 

outcomes rather than the common practice of delivery (Azmi, 2017; Isti'anah, 2017). Hence, unravelling the 

positive side of each mode of delivery to disseminate knowledge to students will come with a closer 

approach to learning attainment. The need to look at this approach is carried on to ensure a mirage that 

claims no evidence for a better learning experience[29]. Learners need various experiences which can take 

them to more personalized learning ways to grab the knowledge and embody it with expected novel skills. 

The question is when it comes to the other side of blended learning delivery, online learning, which one 

package with face-to-face learning, teachers very frequently take into consideration how they can operate the 

technical knowledge skill while delivering knowledge in teaching (Sabado, 2018; Jerry and Yunus, 2021). 

This part usually becomes a struggle, especially for senior in-service teachers, even though not all experience 

this hurdle. However, these phenomena spark the fact that in running the online session in this blended 

learning, teachers are in need of learning to have the technology to deliver content well.  

In this study, EFL teachers extended that to operate the online session in blended learning, they need 

technology in the form of media used, rich sources of material packed in the digital internet of things until 

the interactive assessment that can be used while learning. In other words, if they do not have sufficient 

digital literacy, they will have a greater challenge in running and synchronizing both modes of delivery [35]. 

However, this study also reveals that the most common practice of blended learning is grounded by merely 

using technology in the learning process, whether through synchronous or asynchronous mode. In the 

inception of the blended learning approach, meaningful learning underpins the use of technology interplay. 

To better obtain learning output experienced by learners. However, this study spurs the understanding of 

awareness for practitioners and educators, especially English teachers, to present the vital aspect that should 

be existed in blended learning; cognitive presence, teaching presence, and social presence [36].Having been 

discussed the basics principles in blended learning, it is important for language teachers to provide the three 

aspects in designing instruction in the EFL context [37]. It can be elaborated on how language proficiency 

can be obtained effectively in the context of blended learning. Hence, to increase learners' cognitive shift, it 

is the teachers' duty to design whatever teaching techniques in face-to-face and online pedagogy work best.  

Designing Teaching Principles in Blended Learning for Ensuring Self-Independent Learning. 

Teaching language in a new situation of delivery needs a significant effort in so doing. If beliefs and 

paradigms of teaching are appropriate, the learning objectives can be more attainable and doable[38]. 

Learning that relies on teachers as the only source of knowledge will inevitably come with disappointment. 

In the current era, technology can access knowledge everywhere and anytime. If teachers do not design 

instruction that adapts to new learning situations, the effectiveness of material delivery will not meet the 

expectation.With the increased awareness, the teaching design will no longer be teacher-centred but more 

student-centred [39]. For that reason, the principles of blended learning that accommodate social interaction 

open the teachers' mind to provide open interactions, be it cooperative or collaborative learning [40]. 
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Additionally, the interactions also come with the awareness of content mastery. This way will make teachers 

integrate resources from various resources such as books, websites, blogs, and applications to learn language 

based on the class syllabus. To better implement it, teachers need to design better how they can facilitate the 

learners to learn, guide them and give appropriate feedback while learning [41]. 

 With this awareness of principles in mind, the activities selected and designed inside and outside the 

classroom by the teachers can accommodate the principles. The EFL teachers, as they realize this concept, 

can trigger them to provide instruction in the warmer part, while activities and also post activities with 

experience of making students to interact, practice, and do repetition for learning. By doing so, EFL learners 

will gain greater access to level up their language proficiency under the teachers' guidance using technology 

devices and effectivity of learning.As digital literacy becomes routine in the classroom, not only do the 

teachers get benefits, but students also can make use of it for their learning target [42]. As the teachers use 

learning management systems such as google classroom, Edmodo or Schoology with clear instructions and 

tasks, which consist of learning development stages in the platform, it enables students to learn 

independently. For example, when the students are instructed by teachers to make a video to perform the 

language, they automatically find out the best ways to learn with and by technology independently. By any 

means, students, in this way, learn a language and any other subjects by trying, discovering and constructing 

knowledge to complete the assignment and showcase the knowledge they have understood by themselves 

through performance. 

 

IV.  CONCLUSION  

This study reveals that understanding the learning environment will make teachers and students more 

effective in getting the knowledge and skills expected, especially in learning English in the EFL context. A 

smart learning environment can trigger teachers to be more sensible in using technology. Hence the students 

who receive knowledge from teachers who are more aware of the smart learning environment can be more 

lively nowadays since every living being today is already using technology. This study unravels that even 

though the common understanding of blended learning is more to involve technology in the classroom, it is 

still a mere involvement. So, this study gives a clear message that if blended learning comes with teaching 

presence, cognitive presence and social presence, the fusion of technology can be more advantageous. The 

learner-centred, which becomes the trademark for today's learning, can be more derived in adopting a social 

presence that should be available in blended learning. In this regard, when the activities have been set up for 

students' priority, the space for learners to discover knowledge by themselves is much wider because the 

opportunities for students to practice the content (language, in this case) are ample. 

 Even though this study gives a horizon in how to operate blended learning based on its principles, 

this research needs to involve more participants in terms of perspective and attitude toward the 

implementation of blended learning in other communities of practices so the findings can be more 

implemented and applied directly in policy level.This study has theoretical and practical implications in 

implementing blended learning in Indonesia. Theoretical implications of this research suggest strongly 

involving cognitive presence, teaching presence and social presence in designing blended instruction. While 

the practical implication of this study leads the practitioners, especially EFL in-service teachers, to be 

inclusive toward the rapid changing of technology, increase digital literacy and be willing to adjust to always 

learn regardless of the learners' diversity and ensure the learning autonomy for learners. 
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