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Abstract. 

 
In implementing college courses that utilize blended learning, various 
challenges have emerged. Internet connectivity is identified as a key issue in 
online learning, according to research findings. Another study highlights 
evaluation of learning as a significant challenge for educators in higher 
education. Preliminary investigations show an increase in student cheating, 
particularly plagiarism, during online courses. This research aims to assess 
the readiness of FKIP University of Mataram students for blended learning 

courses. It is a quantitative study using a descriptive approach, where a 
learning readiness survey instrument with a scoring system is employed. 
Data are qualitatively analyzed across five key dimensions. The results 
indicate that students confidently use various platforms like Ms. Office and 
online course applications, have strong self-directed learning abilities, good 
learner control, are self-motivated, and can communicate effectively online. 
Based on these findings, the study concludes that students at the University 
of Mataram are well-prepared for blended learning. 
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I. INTRODUCTION 

The COVID-19 pandemic, which has plagued Indonesia for the past two years, has directly impacted 

the country's education system. Since its emergence, the system shifted from conventional face-to-face 

education to distance learning (Haque, 2019; Radha et al., 2020; Şeren & Özcan, 2021). This paradigm shift 

affected aspects such as teaching techniques, educational materials, and the psychological conditions of 

teachers and students (Wijaya & Bukhori, 2017); (Sanmee et al., 2021). This impact extended beyond 

primary and secondary education to higher education (Higgins, 2020). Online courses, which had been 

occurring even before the pandemic, were already in use in Indonesia, specifically by the Universitas 

Terbuka (UT) (Husain, 2019; Masruroh, 2020). However, online courses also presented several problems, 

especially for other universities that had not previously implemented online learning (Maulyda et al., 2020). 

The introduction of COVID-19 vaccines and regulations to minimize the spread of the virus led to a decline 

in the number of COVID-19 cases, influencing the education system's evolution.  

In 2021, the blended-learning paradigm gained popularity (Ismaniati et al., 2016; Risnani & Husin, 

2019; Noervadila et al., 2021). Blended-learning allows lecturers to conduct both face-to-face and online 

classes simultaneously (Benali & Ally, 2020), technically dividing classroom capacity 50% for in-person and 

50% for online sessions through platforms like Zoom Meeting and Google Meet (Oktasari et al., 2018; Moya 

& Camacho, 2021; Noervadila et al., 2021).However, implementing this blended-learning paradigm posed 

several problems (Kumar & Chand, 2019). Research indicated that internet connectivity was a key issue in 

online learning (Grant, 2019; Cahyana et al., 2020). Other studies (Ozdamli & Cavus, 2011; Hedberg et al., 

2018; Kumar & Goundar, 2019) pointed out evaluation of learning as a significant challenge for educators in 

higher education. Preliminary research also showed an increase in student cheating, such as plagiarism, 

during online courses.Based on preliminary studies and previous research, identifying issues in student 

readiness for Blended Learning Courses (KBL) is crucial. It is important to ensure students are prepared for 

the blended-learning paradigm in the following years, necessitating a valid identification of potential issues 

that might hinder student readiness for online or blended courses. 
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II. METHODS 

This study is a qualitative research using a descriptive approach. The primary data source is students 

from the Faculty of Education at the University of Mataram. The instrument used in this study is a 

questionnaire that measures the readiness level of students for Blended Learning Courses (KBL) at the 

University of Mataram. The readiness index for Blended Learning Courses (KBL) examined is based on five 

dimensions: computer/internet self-efficacy, self-directed learning, learner control, motivation for learning, 

and online communication self-efficacy. Data is qualitatively analyzed, starting from data collection, data 

reduction, data presentation, and concluding with the drawing of conclusions.  

 

III. FINDING AND DISCUSSION 

Computer/Internet self-efficacy capability 

The Computer/Internet self-efficacy capability consists of three indicators: students' confidence in 

using basic functions of Ms. Office programs, which include Ms. Word, Ms. Excel, Ms. PowerPoint, etc. 

Based on the responses from the students, the general results obtained are as follows: Based on the finding, 

the majority of students are confident in their ability to use the basic functions of the Ms. Office suite. 

Notably, 15 percent of the students are very confident in their use of Ms. Office, indicating a strong 

proficiency in these tools, which are essential for blended learning in academic settings.The second question 

pertains to the students' knowledge and skills in using software for online classes, such as Google Meet and 

Zoom Meeting. The results of the questionnaire regarding this is stated that that most students are uncertain 

about their ability to use software for online learning. However, the data in suggests that a significant portion 

of students are competent in using online learning platforms such as Google Meet and Zoom Meeting. 

Specifically, 31% of students consider themselves proficient, and an additional 13.8% believe they are very 

proficient in using these software tools for online classes.The third question focuses on the students' 

confidence in using the internet (Google, etc.) to search and gather information for online learning. It is 

stated that the majority of students are highly confident in using the internet, with 48% of students 

responding that they are very confident. Only 10.3% of students express uncertainty in using internet-

connected devices for searching or gathering information in online learning. 

Self-Directed Learning 

The Self-Directed Learning dimension comprises five main indicators: creating individual learning 

plans, handling learning difficulties independently, managing time, designing learning objectives, and 

individual expectations of each student.The fourth question, included in the self-directed learning dimension, 

asks whether students independently formulate their learning plans. Based on the data, it appears that most 

students are uncertain about whether they are accustomed to independently developing their learning plans 

without waiting for assignments and other prompts. However, the data also indicates that a larger number of 

students feel they are used to organizing their learning plans on their own.The fifth question, still within the 

self-regulated learning dimension, asks whether students seek help when facing learning difficulties. Based 

on the data, the majority of students strongly agree on seeking help when they encounter learning difficulties. 

Unstructured interviews with students also revealed that they organize group study sessions, inviting 

knowledgeable peers to help overcome challenges faced in online learning.The sixth question asked how 

students manage their time, especially given the numerous tasks associated with college coursework. It is 

crucial for students to be adept at time management. Students' responses regarding their time management 

skills in the self-regulated learning dimension.Based on the data, it is found that most students are able to 

manage their time effectively.  

However, 44% of students still express uncertainty about their ability to efficiently manage time.The 

seventh question, also within the dimension of self-directed learning, inquiries about students' ability to 

design learning objectives they aim to achieve. Based on the data, most students agree with the statement that 

they plan learning objectives for each course they wish to master. Unstructured interviews with students 

revealed that they base their learning objectives on the semester learning plan (RPS). The RPS serves as a 

guideline for each meeting, outlining what to learn and the competencies each student needs to master.The 

eighth question pertains to students' hopes and expectations for each learning activity. From data result, it is 
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observed that 44% of students have high expectations in achieving goals and competencies in each learning 

activity. High expectations for learning outcomes indirectly influence the motivation and self-regulated 

learning efforts of individual students. 

Learner Control 

The Learner Control dimension consists of three main indicators: self-guided direction in learning 

activities, handling distractions during learning, and retention through repetition of material independently 

by students.The ninth question asks whether students can direct their learning progress independently. The 

finding stated that most students are capable of directing their learning progress. This ability is partly due to 

the role of educators who continuously monitor and support students during lectures. Educators also use 

multiple platforms to track students' learning progress through their assignments.The tenth question 

addresses distractions or disturbances students experience due to other activities while learning online, such 

as receiving text messages while browsing the internet. It is found that while some students are distracted by 

such disruptions, others are not. Unstructured interviews with respondents revealed that students are often 

distracted by messages from WhatsApp groups and other unrelated notifications during learning 

activities.The eleventh question pertains to the repetition of material and its relation to students' retention in 

learning activities. Based on the finding, 60% of students are uncertain about how often they repeat the 

material learned on the same day. They tend to focus more on preparing for upcoming classes or the next 

subject. This indicates a need for educators to anticipate such issues by doing recapitulation and briefly 

revisiting what was learned in the previous week. 

Motivation for Learning 

The motivation for learning dimension includes four main indicators: openness to new ideas, 

learning motivation, personal development from mistakes, and brainstorming by sharing ideas with 

others.The twelfth question concerns students' responses to new ideas, not only those arising in class but also 

outside the classroom. The finding stated that most students agree that they are open to new ideas, with 45% 

agreeing and 42.5% strongly agreeing. This acceptance of new ideas may indicate that students possess a 

positive growth mindset.The thirteenth question focuses on the students' motivation to learn, which acts as a 

driver for their self-regulated learning. The finding stated that most students strongly agree that they have 

good learning motivation. This motivation among students can serve as an indicator that with some guidance 

on self-regulated learning, students can become independent learners.The fourteenth question is about the 

students' ability to improve themselves from past mistakes. Learning from mistakes is essentially a trial-and-

error-based learning process. It is found that 14, 49.2% of students agree that one way to improve themselves 

is to learn from past mistakes. This approach of learning from errors can guide future educators to become 

reflective practitioners, aligning with the goals of the independent curriculum.The fifteenth and final 

question in the motivation for learning dimension is about brainstorming or sharing ideas with others. The 

finding stated that the majority of students strongly agree and are enthusiastic about sharing ideas with 

others. This willingness to share ideas can lead to the development of extraordinary or innovative concepts. 

Online Communication Self-Efficacy 

The Online Communication Self-Efficacy dimension comprises three main indicators: students' 

confidence in using online features for communication, confidence in expressing themselves through writing, 

and confidence in posing questions during online discussions.The sixteenth question relates to students' 

confidence level in using online features like email, instant messaging, etc., for effective communication 

with others. It is stated that there is a balance between students who are very confident in using online 

features and those who are still uncertain about their confidence in using these features.The seventeenth 

question is about whether students feel confident in expressing themselves. In this context, self-expression 

refers to the ability to convey humor and emotions through writing. It can be said that most students are 

confident in expressing their emotions and humor through writing. This ability to express oneself can be an 

indicator of self-regulated learning.The final question, number eighteen, addresses students' confidence in 

posing questions during online discussions. The data stated that a majority (48.3%) of students feel confident 

when asking questions online. However, some students experience apprehension about asking trivial 

questions or queries that might have been already answered or asked by others. This confidence in posing 
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questions online indicates that students have the willingness to be self-regulated learners, capable of 

managing themselves as independent learners. 

 

IV. CONCLUSION AND SUGGESTION 

Based on the research findings and discussion, students are confident and capable of using various 

platforms such as Ms. Office, online course applications, and the internet. They demonstrate good self-

directed learning and learner control, are able to self-motivate, and have strong online communication skills. 

Considering these achievements across the mentioned dimensions, it is concluded that students at Universitas 

Mataram are very well-prepared for blended or mixed-mode learning. It is recommended to enhance 

students' proficiency in online learning platforms through targeted training. Encourage the creation of 

individual learning plans and provide support for effective time management. Emphasize the importance of 

setting clear learning objectives aligned with semester plans. Address distractions during online learning and 

promote regular recapitulation of material for improved retention. Foster a growth mindset by encouraging 

openness to new ideas and learning from mistakes. Support effective online communication skills, including 

expressing oneself through writing and posing questions during discussions. Ensure continuous monitoring 

and support from educators while promoting collaborative learning among students. Implementing these 

strategies can contribute to a more confident, self-directed, and motivated student body in the online learning 

environment. 
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