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Abstract.

The purpose of this research is to identify transformative curriculum development strategies at MTsN 1
Malang City. The research method employed is a qualitative research approach. Data collection procedures
used in this study include: participant observation, in-depth interviews, and documentation. As this research
utilizes a case study design, data analysis is conducted in three stages: (1) data reduction, (2) data display,
and (3) verification and conclusion drawing. The research findings include: First, formulating the goals of
transformative-integrative curriculum development using the institution's vision and mission. Second,
establishing the foundation for transformative-integrative curriculum development, based on the Quran,
Hadith, Ijma’, and Qiyas as the specific foundations, and philosophical and juridical foundations as the
general basis. Third, determining the principles of transformative-integrative curriculum development, with
the main principles being relevance, efficiency, effectiveness, and continuity. Fourth, defining the content of
the transformative-integrative curriculum by integrating it with other curriculum such as the National
curriculum, pesantren, Cambridge, and specific school curriculum to result in a transformative-integrative
curriculum. Fifth, developing a transformative learning schedule; in scheduling, principles of collaboration,
fairness, truth, equal distribution, and learning are applied. Sixth, realizing the transformative-integrative
curriculum by implementing the PAI curriculum referring to the 2013 Curriculum, NU principles, Javanese
language, Tahfidz, learning programs, and the development of students' talents, interests, and skills through
extracurricular activities, entrepreneurial education, and habituation programs becoming the cultural
norms in the school. Seventh, developing future-oriented learning methods. Eighth, using engaging learning
media appropriate to the teaching material. Nineth, establishing collaborations with the community and
stakeholders that benefit the institution. Tenth, continuously evaluating the transformative-integrative
curriculum, covering three aspects: Learning Evaluation, which includes cognitive, affective, and
psychomotor domains; Curriculum Evaluation, which includes components of objectives, content, methods,
facilities, and learning evaluation; and Student Achievement Evaluation, which includes academic and non-
academic achievements in various competitions.
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I INTRODUCTION

The development of Islamic education reform can be observed from both the management and
curriculum aspects (Akbar & Anggraeni, 2017). Such a concept represents a transformation, indicating a
shift or transition in the educational field from a specific condition to a new one. This is marked by changes
in various aspects of the educational process, including the management of educational institutions,
educational curriculum, human resources, supporting facilities and infrastructure, serious funding, and, most
importantly, the learning process involving educators and students. These changes are expected to achieve
better educational goals and outcomes, in line with the demands of the times.Achieving these objectives
requires the renewal of educational development strategies that are transformative and integrative (Putra,
2017). The process of implementing transformative educational development strategies is an alternative
solution that educational institutions must undertake today. Additionally, the support of theological
arguments regarding education, such as the pursuit of knowledge, the description of knowledge and natural
phenomena, and the development of technology, are all integral parts of religious teachings (Anan, 2016).
The importance of developing transformative education makes it a cornerstone for stakeholders to realize,
turning it into a tangible hope rather than a utopian ideal.

Transformative education is a concept and strategy for educational reform that employs integrative
patterns, incorporating science and religious values based on the normative philosophical and theological
foundations of religion.The importance of developing transformative education makes it a cornerstone for
stakeholders to realize, turning it into a tangible hope rather than a utopian ideal. Transformative education is
a concept and strategy for educational reform that employs integrative patterns, incorporating science and
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religious values based on the normative philosophical and theological foundations of religion (Ramli, 2021).
Achieving quality education requires strong efforts by school stakeholders to work collaboratively towards
this goal, through the fulfillment of national education standards. Although the efforts to develop
transformative education may not encompass all the written national education standards, they will
eventually cover all aspects, including the integration of the transformative curriculum with the pesantren,
tahfidz, and entrepreneurial curriculum. Therefore, the development of transformative education must be
pursued, as the environment requires each individual to play their respective roles to survive in the modern
world. The researcher is highly interested in conducting this study due to the strong demand for educational
quality and the trend of reform in Islamic education both now and in the future.

1. METHODS

This research, based on the location of its data sources, falls into the category of field research. Field
research involves seeking out where the events under study occur, thereby obtaining direct and up-to-date
information on relevant issues, while also serving as a means of cross-checking existing materials (Fitri &
Haryanti, 2020). In terms of the nature of the data, this research falls into the category of qualitative research,
which aims to understand phenomena experienced by research subjects, such as behavior, perceptions,
motivations, actions, and others, in a holistic manner. This understanding is achieved through descriptive
methods using words and language, within a specific natural context, and employing various naturalistic
methods (Moleong, 2013).A case study also aims to provide an in-depth description of a particular setting,
object, or event (Bogdan & Biklen, 1998). This argument suppoted by (Yin, 2002) it is stated that a case
study is a strategy chosen to answer "how" and "why" questions when the research focus seeks to explore
contemporary (current) phenomena in real-life contexts. In this study, a case study methodology is
employed. The case study is chosen by the researcher to obtain accurate data regarding transformative
curriculum development strategies at MTsN 1 Malang City. By using this case study design, it is hoped that
the information and data gathered will provide various experiences related to the research focus.

From this site, a coherent understanding of transformative curriculum development strategies can be
derived. The data collection procedures used in this study is participant observation. In this case, the
researcher attempts to conduct systematic observation and recording of the phenomena observed at MTsN 1
Malang City. In-depth interviews are used in this research as a guide for conducting the study. In this case,
the researcher employs in-depth interview techniques to delve deeply into information regarding
transformative curriculum development strategies. Documentation referred to may include photos, school
documents, interview transcripts, and documents about the history and development of the school. All these
documents will be collected for analysis to complete the research data. In this case, the researcher takes
photos related to transformative curriculum development strategies. According to (Bogdan & Biklen, 1998)
data analysis is the process of systematically searching and organizing the data obtained from interviews,
field notes, and other materials so that it can be easily communicated to others. This study employs a case
study design, thus data analysis is conducted in three stages: (1) data reduction, (2) data presentation, and (3)
verification and conclusion drawing (Yin, 1987).

1. RESULT AND DISCUSSION

Transformative curriculum development strategies require intelligent strategies or steps to achieve
them at MTsN 1 Malang City as follows:

1. Formulating the objectives of transformative curriculum development

The formulation of transformative curriculum development objectives at MTsN 1 Malang City uses
the institution's vision, mission, and goals as its primary guidelines. This is because the vision, mission, and
goals of the institution represent the educational aspirations that have been strategically planned, leaving the
task of realizing the strategies to achieve them. Vision represents a clear depiction of what will be achieved.
Vision is defined as a statement of the educational institution's goals expressed in terms of its products or
graduates and the services offered, as well as the needs that can be addressed (Kristiawan et al., 2017). The
community served, the values obtained, as well as future aspirations and goals. Vision is also understood as a
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challenging and imaginative portrayal of the role, fundamental purposes, characteristics, and philosophy of
the educational institution in the future, which will sharpen the strategic tasks of the institution. Meanwhile,
the mission is more specific, emphasizing the products produced. Objectives are more focused on setting
targets and are as measurable as possible, aiming to be achieved by an educational institution in improving
the quality of education.

2. Establishing the foundation for transformative curriculum development

In establishing the foundation for the transformative curriculum at MTsN 1 Malang City, the
institution has adhered to the regulations set forth in the National Education System Law No. 20 of 2003 and
Government Regulations. Additional foundations have been determined in alignment with the vision and
mission of the educational unit, as well as the needs of student development and the surrounding
environment, reflecting the unique strengths of each region and creating distinctive features in its
development. Considering that both educational institutions are integrated with pesantren, the foundation for
transformative-integrative curriculum development is primarily based on the core teachings of Islam. The
foundations used as references in curriculum development include the Quran, Hadith, Ijma’, Qiyas,
philosophical foundations, and juridical foundations. With these foundational elements, the curriculum will
proceed according to established and clear principles, ensuring that its development is not hindered by
specific policy factors. This is equivalent to the concept of Prabowo (2019) This is consistent with the four
fundamental foundations of curriculum development: philosophy and the nature of knowledge, society and
culture, the individual, and learning theory. By adhering to these four foundations, the design and
development of aims, goals, and objectives; content; learning activities; and evaluation will be effectively
achieved.

3. Determining the principles of transformative curriculum development

The curriculum in Indonesia has undergone transformation over time in accordance with the
advancements in science, technology, and societal demands of each era. In its development, the curriculum
must be based on certain principles to ensure clarity or relevance and continuity, without discarding previous
frameworks. During the stage of determining curriculum development principles, there are some differences
in items at MTsN 1 Kota Malang. However, overall, the determination of curriculum development principles
at both sites complements each other, based on the applicable curriculum principles. The principles of
curriculum development at MTsN 1 Malang City are in accordance with the opinions of Hamalik (2014)
The principles of curriculum development at MTsN 1 Malang City are as follows: objectivity; integration;
benefit; efficiency and effectiveness; appropriateness; balance; ease; continuity; standardization; and quality.
Based on these principles of transformative-integrative curriculum development, they can serve as guidelines
for implementation to prevent overlap between the old and updated curriculum, ensuring that the curriculum
maintains clear continuity.

4, Determining The Content of The Transformative Curriculum

In determining the content of the transformative curriculum at MTsN 1 Malang City, it includes: 1)
The 2013 National Curriculum; 2) Pesantren curriculum covering agidah, akhlak, Islamic Religious
Education, tsaqofah, Arabic language, and the Quran memorization program; 3) Entrepreneurship education
curriculum, and the habituation of religious culture at school, along with various entrepreneurial activities.
The content of the transformative-integrative curriculum at both sites has its own strengths and uniqueness,
making it particularly appealing to education users. This integration effort is carried out by all stakeholders
and educational consultants in response to institutional social changes, aiming to preserve the character,
knowledge, and skills of students while enhancing educational quality. As stated by Haryanti (2014), an
integrated curriculum signifies a blend, coordination, harmony, and overall unity. Integrated curriculum
eliminates boundaries between various subjects and presents educational materials in a unique or
comprehensive manner.

With this holistic approach to educational content, it is hoped that our children will develop into
integrated individuals, whose lives align harmoniously with their surroundings. The term "integration”
signifies the unification to form a whole or complete entity (Putra, 2017). Integration refers to the unification
of two or more distinct elements into a single cohesive unit. Curriculum integration can be understood as the
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unification of two different curriculum, namely the school curriculum and the pesantren curriculum. In this
context, integration involves the blending of the school curriculum development process with the pesantren
curriculum development process, as well as the religious culture present in the pesantren environment.

5. Formulating a Transformative-Integrative Learning Schedule

The formulation of the learning schedule at MTsN 1 Malang City is based on the principles of
togetherness, fairness, truth, and equitable distribution. This approach aims to prevent conflicts among
teachers during the scheduling process. The learning schedule runs from morning to afternoon, with classes
starting at 07:00 and ending at 15:00. The time beyond this is allocated for extracurricular activities and
student self-development. At 17:00, students return to the boarding school, as this institution implements a
full-day school system with boarding facilities.The formulation of the learning schedule is carried out
collaboratively based on principles determined by the school. In line with this conception, the curriculum
development process must not only have a strong foundation but also clear principles. The fundamental
principles of curriculum development serve as direct guidelines in educational activities and other related
fields (Nurhadi, 2018).

6. Integration of the National Curriculum Model with the Pesantren Curriculum

The implementation of the transformative-integrative curriculum model at both research sites
generally aims to instill a love for the Qur'an, the Prophet, and the Prophet's family, based on the Qur'an and
Hadith, while also enhancing the morals and skills of the students. This includes: 1) the 2013 National
Curriculum; 2) the pesantren curriculum, which covers agidah (creed), akhlak (morales), Islamic Religious
Education (PAl), tsagofah (Islamic culture), Arabic language; and programs for Qur'an memorization
(tahfidz) and the habituation of religious culture at school; 3) the entrepreneurship education curriculum.The
daily implementation model includes reading the Qur'an during the early hours, as we prioritize diniyah
(religious) lessons first, followed by general subjects. After that, students perform the Dhuhr prayer and the
Asr prayer in congregation, with the hope that they will have a solid foundation for consistently fulfilling
their religious obligations as they reach maturity, at which point the responsibility will be handed over to the
parents. After the Asr prayer, students participate in extracurricular activities and self-development
programs. In addition, the curriculum includes subjects such as agidah akhlak (creed and morals), tsagofah
(Islamic culture), and Arabic language. There are also religious lectures (tausiyah) after the congregational
Dhuhr and Asr prayers to accustom students to the practice of dhikr (remembrance of Allah). Furthermore,
students memorize daily prayers, the Asmaul Husha (Names of Allah), short hadiths, and Surah Yasin. On
Fridays, there are activities focused on instilling the Sunnah of the Prophet, and students are required to read
Surah Yasin and Surah Al-Kahf before coming to school.

Additionally, the school promotes religious cultural habits and offers a variety of entrepreneurship
education programs.Pesantren as a subsystem of the school, has its own curriculum structure, just as the
school, being the broader system, has its own curriculum. The difference lies in the fact that the school
curriculum, as the main system, is determined by the relevant governmental education office, whereas the
pesantren curriculum, as a school subsystem, is freely determined by each respective school. Therefore, the
pesantren curriculum is designed to always be oriented towards the school curriculum. The existence of the
pesantren curriculum within the school supports the achievement of the school's curriculum goals and
objectives, while also providing students with spiritual and religious moral foundations.This research is a
study in the field of Islamic education management, not in specific areas of education and instruction.
Therefore, the integration of the curriculum is examined in terms of development strategies or management
aspects, rather than in the more detailed and in-depth areas of education and instruction of specific subjects,
such as the integration of particular objectives (Sagala, 2015). This curriculum integration does not
necessarily imply the merging of general subjects with religious subjects, or the blending of general
education with Islamic studies. Rather, the integration referred to by the researcher involves the development
of a transformative-integrative curriculum that aligns with the development of the pesantren curriculum,
where the pesantren is a subsystem of the broader educational system, which is the school. In the academic
context, the intended integration refers to the connection or synchronization between the various fields of
study.
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7. Innovative Teaching Methods from Monotonous to Varied

Teaching methods play a crucial role in the learning process. Regardless of how well the material is
presented to students, if it is not accompanied by active, creative, innovative, and integrative teaching
methods, the material will not be optimally absorbed by the students. The teaching methods used in the
implementation of a transformative-integrative education curriculum involve developing student-centered
approaches. This approach aims to enhance students' attention and engagement, making them more active
participants in the learning process.The implementation of teaching is expected to meet the standards of
graduate competencies. The learning process should be conducted in an interactive, inspiring, enjoyable,
challenging, and motivating manner, encouraging students to participate actively and providing sufficient
space for initiative, creativity, and independence in line with students' talents, interests, and physical and
psychological development. To achieve this, each educational unit should engage in planning, executing, and
assessing the learning process to enhance the efficiency and effectiveness of graduate competencies.

In practice, teachers do not adhere to a single teaching method but instead utilize an integration of
transformative teaching methods to make the learning process more active, creative, and enjoyable. The
implementation of the curriculum in the classroom is central to the educational activities conducted at the
school. During classroom teaching, the teacher focuses attention primarily on the interaction between the
teaching and learning process. Nevertheless, physical aspects, the classroom environment, and classroom
activities are also given attention, beginning as soon as the learning space is entered. Therefore, from a
management perspective, the classroom experience is divided into three stages: preparation, lesson
execution, and closure (Divan & Adam, 2023). As the implementer of the curriculum in the classroom, the
teacher is responsible for creating a learning environment that supports innovative, creative, and effective
learning. This environment should positively influence students' behavioral changes towards improvement
and enhance the quality of education.

8. Innovation in Learning Media from Manual to Digital

The teaching and learning activities constitute a process of communication between the instructor,
who conveys the message, and the students, who receive the message, with the assistance of tools/media
serving as intermediaries to facilitate message transmission. Teachers must consistently apply, select, and
utilize appropriate learning media to ease the delivery of educational material and ensure that students can
easily understand the material. This is particularly important for students experiencing learning difficulties,
as they often struggle to grasp the content presented by the teacher. Therefore, teachers must be adept at
selecting the right media for their students.

The implications of a transformative paradigm in education ultimately lead to improvements in
various aspects. These include the epistemological development of knowledge, management practices,
participatory relationships between schools and communities, an integrative curriculum, participatory
learning patterns, more independent, critical, and socially aware learning objectives, communicative content,
dialogic teaching methods, dialogic andragogical approaches, more comprehensive assessment, and more
effective management of learning media. This results in significant improvements in both the quantity and
guality of students (Haryanti & Soebiantoro, 2024; Munir, 2017; Nassrullah, 2020; Qutni, 2018; Ren et al.,
2023);

9. Establishing Cooperation with The Community and Benefiting The Institution (Participatory
Relationship Management)

In the development of a transformative-integrative curriculum in schools, collaboration with the
community and relevant stakeholders is essential for benefiting the institution. This involves establishing
partnerships with all competent and interested parties in curriculum development. The first collaboration is
with the community or parents, while the second involves entities that benefit the institution, such as
partnering with educational consultants like KPI and LPMP East Java Province in Surabaya. These partners
provide ongoing support and guidance in implementing school activities or development programs, thereby
aiding in the successful realization of the educational programs at the school.This form of collaboration is
referred to as participatory relationship management / humanization in social theory, including the category
of Profetic Social Science theory by Kuntowijoyo. Humanization is a derivative of amar ma ruf, which
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implies the process of humanizing individuals. It involves efforts to encourage and motivate people to accept
and implement what has been historically recognized as good based on human conscience in daily life
(Azizah et al., 2015; Sutikno, 2015). Furthermore, humanization involves providing advocacy, defense,
assistance, sympathy, empathy, and support, as well as preventing actions that may be harmful to oneself
(Susanto, 2022).

10. Continuous Evaluation of the Transformative Curriculum

The evaluation of the transformative curriculum at MTsN 1 Malang City starts with: 1) Learning
Evaluation: Evaluation uses three domains: cognitive, affective, and psychomotor. 2) Curriculum Evaluation:
This evaluation is conducted at the beginning of each new academic year. The methods used include working
meetings followed by workshops. Evaluation takes place outside the school during these meetings and
workshops. The evaluation aspects of the curriculum components include: objectives, content, methods,
facilities and infrastructure, and learning assessment. The implementation is attended by internal school staff
such as the foundation board, Principal, Deputy Principal, teachers, and the school committee, as well as
external consultants from KPI and LPMP. 3) Student Achievement Evaluation: This evaluation is divided
into three categories: student achievements, academic performance, and non-academic performance.In
general, the implementation of curriculum development strategy evaluations at both research sites involves
evaluating objectives, content, methods, facilities, and learning assessment. However, there are some
differences: at MTsN 1 Malang City, the evaluation method includes workshops and the educational
consultant is only KPI, while at MTsN 1 Malang City, evaluation includes working meetings and workshops,
and the consulting practitioners include both KPI and LPMP East Java Province.

In accordance with what was stated by (Haryanti, 2014a) to determine whether there are any
weaknesses in the established curriculum, curriculum developers must clearly define its objectives, such that
the behaviors expected to be achieved by the students can be measured and observed.Curriculum evaluation
is a rapidly evolving field, including the evaluation of curriculum implementation. It encompasses two main
aspects. First, it involves examining the ongoing implementation process to ensure it adheres to the plan and
serves as a mechanism for improvement if deficiencies are identified. Second, it involves assessing the final
outcomes achieved. The final outcomes refer to the criteria of time and results achieved in comparison to the
planning phase. Therefore, curriculum evaluation is a critical component in the execution of a developed
curriculum, aimed at examining, assessing, and evaluating the curriculum to ensure it remains adaptive to the
times (Arfah, 2021). Transformative curriculum development strategy will enhance the quality of education if
the development objectives align with the school's vision and mission, are grounded in religion and law,
adhere to the principles of relevance, efficiency, effectiveness, and sustainability, integrate the national
curriculum with the pesantren curriculum, employ varied teaching methods and media, enhance participatory
relationship management (humanization), and involve continuous evaluation.

V. CONCLUSION

Based on the research findings and discussions related to the strategy for developing a
transformative curriculum at MTsN 1 Malang City, the approach includes: 1) Formulating the objectives of
the transformative-integrative curriculum using the institution's vision and mission. 2) Establishing the
foundations of the transformative-integrative curriculum, based specifically on the Qur‘an, Hadith, Ijma’,
and Qiyas, as well as the general philosophical and legal foundations. 3) Determining the principles of the
transformative-integrative curriculum, with the main principles being relevance, efficiency, effectiveness,
and sustainability. 4) Defining the content of the transformative-integrative curriculum by integrating it with
other curriculum, including the National Curriculum, Pesantren Curriculum, Cambridge, and the school-
specific curriculum, resulting in a transformative-integrative curriculum. 5) Developing the transformative
curriculum schedule, using principles of collaboration, fairness, accuracy, equitable distribution, and
effective learning.

6) Implementing the transformative-integrative curriculum by aligning the Islamic Religious
Education Curriculum with the 2013 Curriculum, incorporating NU values, Javanese language, tahfidz,
educational programs, and the development of student talents, interests, and skills through extracurricular
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activities, entrepreneurial education, and cultural habituation programs at the school.7) Developing forward-
looking teaching methods. 8) Utilizing engaging teaching media appropriate to the subject matter. 9)
Establishing partnerships with the community and entities that benefit the institution. 10) Conducting
continuous evaluation of the transformative-integrative curriculum, including three aspects: Learning
Evaluation, which encompasses cognitive, affective, and psychomotor domains; Curriculum Evaluation,
covering objectives, content, methods, facilities, and learning assessment; and Student Achievement
Evaluation, which includes academic and non-academic achievements, such as competition awards.
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